Extract 1

I started the Graduate Certificate in Learning and Teaching course (GCLT) with motivation that was purely extrinsic (Biggs and Tang; 2009) as it was a requirements for probationers in the (name of School). My participation in the programme, so far, has introduced valuable lessons that will be useful as a teacher in (subject) at Undergraduate and Postgraduate levels.

Following significant reading and discussing for the microteaching session on student motivation, it became apparent that there may be areas of improvement in my teaching. I have, to a large extent, used traditional methods in teaching as I was taught in my own accounting studies, which constituted mainly of speaking in front of a class while the students were expected to listen and assimilate information as the class progressed. My argument was that “if it worked for me, it should for my students too”. I was rather sceptical of contemporary teaching techniques and contravened suggestion by Ramsden (2003) that “the approach is to focus on identifying problems rather than proving something wrong”. The application of this would require me to find ways to motivate students. There were many literatures in the teaching environment but the method that we decided to use in our microteaching session was the Self

Determination Theory (SDT) (Ryan and Deci; 2000, Ryan;2009) which has its roots in intrinsic and extrinsic motivation.

_

In the preparation of the microteaching session, I realised that I was faced with the prospect of students being intrinsically or extrinsically motivated. In the past, I have been quite adamant that whichever type of motivation it was, students didn’t have a choice but to learn. I realised that I would need to tread cautiously, especially with the extrinsically motivated students and in the last semester have been employing methods that would help students who are extrinsically motivated. Although Ryan and Deci (2009) highlight a spectrum in the scale of motivation, the challenge will be to convert these extrinsically

motivated students to intrinsically motivated ones, while at the same time not to overlook the inherently intrinsically motivated students. My other dilemma is in determining the students who are intrinsically or extrinsically motivated.

I am hoping to explore methods of differentiation, identified by Spillman (1991) as “ flexible use by teachers a wide range of activities and lesson organisations” in the next semester although currently I try to give the more motivated students more challenging questions or case studies or take the lead in group discussions.

Despite attending workshops on the use of Electronic Voting System (EVS), I had not intended using it in the classroom environment until the GCLT sessions where my colleagues spoke highly about using EVS in their classrooms. I found it to be an invaluable tool after using it for a semester. Students who lacked confidence to participate were now more pro-active due to the anonymity feature. From a teacher’s perspective, it has helped me assess the class performance and understanding and whether a different approach to teaching was required. EVS enabled me to give instant feedback and students were able to take corrective actions. Ultimately, EVS allowed one of my greatest grouses to be remedied i.e. it allowed, to a large extent; students take ownership of their

studies.

